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I. Philosophy and Purpose 
 
Section 504 of the Rehabilitation Act of 1973 and the Americans with Disabilities Act of 1990 

(ADA) prohibit discrimination against individuals with disabilities. 

Meredith College’s goal is to create an accessible community where people are judged on their 

abilities not their disabilities. The Disability Services staff strives to provide individuals with the 

tools by which they can better accomplish their educational goals. 

In post-secondary settings, it is the student’s responsibility to request accommodations, if 

desired. It is important to remember that not every student with a disability needs an 

accommodation. It is equally important to remember that even though two individuals may 

have the same disability, they may not need the same accommodation. 

Disability Services provides, arranges, and coordinates accommodations for students in courses, 

programs, services, activities, and facilities. The Disability Services staff maintains disability-

related documents, certifies eligibility for services, determines reasonable accommodations and 

develops plans for the provision of such accommodations for students with disabilities. 

 

II. Goals of Disability Services 

 Provide appropriate accommodations and support services  

 Develop and implement programs to enable persons with disabilities to attend Meredith 

College  

 Provide referrals and information to career services, counseling services, financial aid 

and other campus resources  

 Encourage and assist students with disabilities to develop greater independence  

 Work with campus staff to remove physical and attitudinal barriers  

 Increase faculty understanding of the needs of students with disabilities  

 Assist the college in interpreting legal mandates pertaining to students with disabilities  

 

III. The Law and College Student with Disabilities 

Section 504 of the Rehabilitation Act of 1973 and the Americans with Disabilities Act of 1990 

prohibit discrimination against individuals with disabilities.    

According to these laws, no otherwise qualified individual with a disability shall, solely by 

reason of his/her disability, be excluded from the participation in, be denied the benefits of, or 
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be subjected to discrimination under any program or activity of a public entity.  Neither law 

requires that faculty change written and approved course standards; however, the faculty 

member may need to adjust teaching methods, evaluation tools and other instructional 

elements.  

"Qualified" with respect to educational services, means "a person who meets the academic and 

technical standards requisite to admission or participation in the education program or activity, 

with or without reasonable modifications to rules, policies or practices; the removal of 

architectural, communication or transportation barriers; or the provision of auxiliary aids and 

services."   

"Person with a disability" means "any person who 1) has a physical or mental impairment which 

substantially limits one or more major life activities [including walking, seeing, hearing, 

speaking, breathing, learning, and working], 2) has a record of such an impairment, or 3) is 

regarded as having such an impairment."   

Disabilities covered by legislation include (but are not limited to) AIDS, Cancer, Cerebral Palsy, 

Diabetes, Epilepsy, head injuries, hearing impairments, specific learning disabilities, loss of 

limbs, Multiple Sclerosis, Muscular Dystrophy, psychiatric disorders, speech impairments, spinal 

cord injuries, and visual impairments.   

 

IV. Confidentiality  

What is confidentiality? 

Due to the sensitive and personal nature of counseling and/or Disability Services, all services 

are strictly confidential. This means that nothing that a student shares with her counselor is 

revealed to anyone outside of the Counseling Center/Disability Services without her written 

consent. We do not disclose names or other identifying information about our clients to any, 

including family or college officials, without consent. 

In an effort to provide the highest quality of service to our students, counselors may find it 

necessary to consult with other Counseling Center/Disability Services staff about your work 

together. The Counseling Center is comprised of staff who specialize in personal counseling and 

disability services. Our entire clinical staff, comprised of personal counselors, disability 

counselors, and graduate interns, may be included in this group consultation. 

Are there limits to confidentiality? 

Yes. There are some situations in which we are legally mandated to breach confidentiality. 

These include; 1. If we believe that you present an imminent danger to yourself or to others, 2. 

If we believe that a child or elder is being subjected to abuse, neglect, or exploitation, or 3. If 
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we are required to present records or other information regarding a client as a part of any legal 

proceedings. 

Are students’ counseling/disability records made a part of their permanent file? 

No. No information about a student’s contact with the Counseling Center/Disability Services is 

kept in permanent academic or financial record held by the college.  

 
Can counselors share information about students to others? 
As previously stated, counselors are unable to release any information about students without 
their consent to do so. Therefore, if students feel that it is necessary or would be helpful for 
their counselor to talk with someone else (e.g. faculty, family, medical professionals, etc.), they 
have the option of signing an Authorization form (available in 201 A Carroll Hall or online). This 
legal document will enable your counselor to discuss any matter of your choosing to a specified 
person. 
 
If I am a student using Disability Services, how does confidentiality work? 
Confidentiality affects students using Disability Services (DS) in the same way as other students 
using our office. Students certified with DS may request accommodation letters for their 
professors each semester. Because we are unable to release information about your disability 
to anyone without your written permission, you will be asked to complete and sign a Release of 
Information (along with the Rights and Responsibilities form), each semester. (These forms are 
available online or from 201A Carroll Hall.) 
 
What should I know about confidentiality if I am a parent or family member of a student 
using our services? 
Meredith College is committed to providing an academic and living environment that fosters 
students' progress towards independence. While we welcome questions and can provide 
general information, confidentiality laws protect the privacy of all communications between a 
client and a counselor/therapist and we are often limited in the information we are able to 
share with families without the student's written authorization. In an effort to protect your 
student's confidentiality, we will not be able to provide you with information about your 
student. If you contact us with concerns, we will make every effort to contact your student. Our 
focus is on the student and assisting her in addressing her concerns as well as improving her 
communication with her family, faculty, and peers. Therefore, we will most often encourage 
your student to communicate her work with our office directly to you. 
 
For more information about Meredith's expectations and partnerships with families, please visit 
our Parents and Families page on the website 
www.meredith.edu/students/counsel/disability/parents.htm.  
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What should I know about confidentiality if I am a faculty or staff member of a student using 
our services? 
We encourage faculty and staff to direct any comments or concerns about their work with 
students to us. However, we are often limited in the information that we can provide without 
the student's written authorization. We are typically able to give general feedback, but will be 
restricted from discussing the specifics of our work with students. If you contact us with 
concerns, we will make every effort to contact the student to follow up with her. Please visit 
our Faculty and Staff page, for more resources and information. 
 
 
 
V. Rights and Responsibilities 
 
Rights and Responsibilities are listed on a form you must sign every semester when you request  
accommodations to ensure that you are aware of your role and Meredith’s role in the provision of 
services.  
Please visit our website at http://www.meredith.edu/students/counsel/disability/forms.htm to find the  
Right and Responsibilities form. 
 
Students with disabilities at Meredith College have the right to 
 

 Equal access to courses, programs, services, jobs, activities and facilities offered through 
the college. 

 Equal opportunity to work and to learn, and to receive reasonable accommodations. 

 Appropriate confidentiality of all information regarding their disabilities and to choose 
to whom information about their disabilities will be disclosed, except disclosure that are 
required or permitted by law and  

 Information available in accessible formats as warranted by documentation. 
 
Students with disabilities at Meredith College have the responsibility to 
 

 Meet qualifications and maintain essential institutional standards for courses, programs, 
services, jobs, activities, and facilities. 

 Identify themselves as an individual with disability when an accommodation is needed 
and to seek information, counsel, and assistance within a reasonable amount of time. 

 Demonstrate and/or document (from an appropriate professional) how the disability 
limits their participation in courses, programs, services, jobs, activities, and facilities. 

 Follow policies and procedures for obtaining reasonable accommodations and services 
as defined by the Disability Services Handbook. 

 Arrange testing accommodations with each faculty member a minimum of one week 
prior to each test/exam. If Disability Services will be asked to proctor, a minimum of 
five-business days notice is required. Ten business days if test will need to be 
administered on tape.  

http://www.meredith.edu/students/counsel/disability/forms.htm
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Faculty/Staff at Meredith College have the right to: 
 

 To determine the curricula of their courses 

 Consider a student’s request for accommodation only if the student has provided the 
faculty/staff member with an official accommodation letter from Disability Services each 
semester. Faculty & Staff do not need to consider a student's request for 
accommodations if the student has not provided an accommodation letter from 
Disability Services for that semester. 

 Deny accommodations when they have not been notified about the need for classroom 
testing accommodations in advance. This is particularly true when these 
accommodations take time to arrange. 

 Uphold all expectations for classroom behavior and academic performance equally for 
all students 

 Challenge accommodations in the following situations: 

1. If there is reason to believe that the student is not otherwise qualified 
2. The accommodation would result in a fundamental alteration of the program or an essential 

component of the course 
3. The institution is being asked to address a personal need 
4. The accommodation would impose undue financial or administrative burden 

Faculty/Staff at Meredith College have the responsibility to: 

 Assume a shared responsibility in providing reasonable & appropriate accommodations 
for students with disabilities.  

 Provide accommodations in a fair and timely manner. Providing accommodations is not 
negotiable; the way the accommodations are provided are negotiable. 

 Contact Disability Services with questions or suggestions regarding the appropriateness 
of an accommodation. 

 Maintain appropriate confidentiality and discretion regarding records and 
communication when working with students with disabilities. 

 Provide an atmosphere where all students can learn the material 

 Notify students that accommodations are available and are coordinated through 
Disability Services. A statement on syllabi and on the first day of class would be helpful. 

 Assist students who need note takers by making an announcement at the start of the 
term, or by identifying students who have demonstrated good note taking ability. 

 Refer the students who report or who are suspected of having a disability to Disability 
Services 

 Arrange for delivery of any tests the faculty member would like proctored by Disability 
Services to the DS Office according to the Test Proctoring Procedure. 
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I. Certification Process 
 

Students requesting disability services are required to complete the following certification 

process: 

1. Return the Disabilities Disclosure and Request for Accommodation. (For students new to 

Meredith College only) This form can be located in the Advising and Early Registration 
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Handbook or may be obtained from Counseling Center/Disability Services.  Once you complete 

the form, send it to: 

Meredith College 

Counseling Center / Disability Services 

3800 Hillsborough St. 

Raleigh, NC 27607 

2. Submit documentation of the disability from an appropriate licensed/certified 

professional. A letter or summary statement will not suffice. A complete evaluation is required, 

dated within three years of the request for disability services. Specific guidelines for each 

disability are available from the Counseling Center/Disability Services, 919.760.8427 and may 

be found on-line at http://www.meredith.edu/students/counsel/disability/forms.htm.  Please 

note that if we receive this information during the summer, we can begin preparing for your 

needs even before you arrive on campus. 

3. Complete an intake interview with Disability Services staff. An intake interview takes about 

one hour during which the student will provide information about how the disability impacts 

her life functioning. The intake also provides an opportunity for the student to become 

acquainted with support services that are offered through Disability Services. When possible, 

documentation should be submitted before the intake session. Students may make an 

appointment by calling 919.760.8427. 

 
 
II. Provisional Status 
 
Once you have completed the steps for certification it is possible that your documentation may 
not be sufficient for full certification. In some cases, a provisional status is allowed which 
enables students to receive disability services for one semester while she pursues obtaining 
current and complete documentation.  
 
 
 
 
 
III. Documentation Guidelines 
 
Documentation required for certification with Disability Services is reviewed based on 
guidelines that were set forth by the Americans with Disabilities Act (ADA). These guidelines are 
followed to provide consistency among post-secondary institutions with regard to acceptable 
documentation for disability certification. They are available from 201A Carroll Hall as well as 
on the Disability Services website at  
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http://www.meredith.edu/students/counsel/disability/policies.htm.  
 
 
 
 
IV. Academic Accommodations Procedures 
 
In order to receive academic accommodations the following steps must be completed each 
semester the student requests accommodations: 
 

1. Complete Rights and Responsibilities form and Release form. The accommodation letter 
process is student initiated and begins with her completing the appropriate paperwork and 
submitting it to the Disability Services office. The Release form gives Disability Services 
permission to communicate with her faculty. These forms can be printed from our website at 
http://www.meredith.edu/students/counsel/disability/forms.htm or can be picked up in 202 
Carroll Hall. 

 
2. Each semester, meet with a Disability Counselor for an Accommodation Review. To 

ensure the most accurate and appropriate accommodations for each course, the 
student is required to meet with a DS Counselor to discuss which accommodations she 
will need for each course. We recommend that students attend class before coming to 
this meeting. This meeting takes approximately15-20 minutes. 

 
3. Accommodation letters are processed.  The student will pick up her letters from 

Disability Services. Students are required to hand deliver accommodation letters to their 
faculty so that the student may gain experience in self-advocacy.  

 
4. The student requests a meeting to discuss her letters with each faculty member. The 

student and faculty will meet privately to discuss the implementation of appropriate 
accommodations for the particular class; however, it is possible that not all 
accommodations will apply to each class.  

 
5. The student and faculty member both sign the accommodation letter and send it back 

to the Disability Services. The signed accommodation letter serves as a contract and 
must be kept on file by the Counseling Center/Disability Services. A second copy is 
provided for the faculty member to keep. 
 
 
 

V. Test Proctoring 
 
For students who need testing accommodations, a need may arise when the professor of the 
course will not be able to provide those accommodations (i.e. extra time, separate setting, 

http://www.meredith.edu/students/counsel/disability/policies.htm
http://www.meredith.edu/students/counsel/disability/forms.htm
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alternate format) with in the department. In such cases, the student and professor may request 
test proctoring from Disability Services.  
 

In order to assist with test proctoring services, Disability Services (DS) requires that the student and 
professor complete a test proctoring form at least five business days notice prior to the test date. If 
student will need a reader or scribe, DS will need seven business days notice. This is necessary for staff 
to make all necessary arrangements. The Test Proctoring Form can be downloaded from the DS 
website at http://www.meredith.edu/students/counsel/disability/forms.htm. Contact DS with any 
questions at 760-8427. 
 
Expectations 

 For consistency, DS will not provide test proctoring to students who do not submit 
completed paperwork five business days in advance. 

 Student and instructor can schedule all proctoring test dates on one form, given all 
information is completed and turned in on time.  

 All proctoring dates/times must be scheduled during weekly business hours, Monday 
through Friday 8:00am-5:00pm.  

 Proctoring is not available on Saturday or Sunday (this includes semester finals). 

 DS will do its best to schedule test proctoring as close to class time however, this is not 
always possible.  

 DS provides accommodations for test but not testing materials. The student is required 
to bring required additional materials with her to the test. 

 When testing, the student will only take permitted materials into testing room. Items 
not allowed are cell phones, book bags, purses, etc. DS will hold these items but will not 
be held responsible. 

 Since the student will not have immediate access to their instructor; DS will make every 
effort to contact them when the need arises. Any anticipated need to contact instructor 
during testing should be discussed ahead of time and noted on proctor form. 

 All test procedures are based on the materials and time allotted to the class in general. 

 Student will not be provided “as much time as needed for tests/exams” unless all 
students in the class are provided this option. Student is provided extended time as 
noted on accommodation letter.  

  

 
 
Student Responsibilities 

 Finding out when all tests are scheduled 

 Obtain test proctor form from Disability Services or from website 
www.meredith.edu/students/counsel/disability 

 Arrange a meeting time with your instructor and together fill out proctor form 
completely 

 Turn in completed form to Disability Services in Carroll Hall (201-A) and schedule 
proctoring in a timely manner. 

http://www.meredith.edu/students/counsel/disability/forms.htm
http://www.meredith.edu/students/counsel/disability
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Instructor Responsibilities 

 Meet with student and together fill out test proctor form. 

 Provide test in alternate format (as noted on accommodation letter). 

 Provide Disability Services a copy of the test (24 hours in advance) or personally walk 
the test over first thing in the morning of the scheduled test date. 

 
Procedure 
 

1. Student obtains test proctor form in 201-A Carroll Hall or downloads from DS website. 
2. Student meets with instructor and together they completely fill out proctor form.  
3. Student returns completed form to Disability Services (201-A Carroll Hall) in required 

time and schedules proctoring. * DS will not provide proctoring services with less than 
required days notice. 

4. A notification from Disability Services will go out to student and instructor by e mail 
confirming that proctoring request has been scheduled. 

5. Instructor will provide DS will a copy of the test in advance of scheduled proctor time. 
6. Student will report to Disability Services on time and with materials only permitted for 

testing.  
7. Student will sign in test proctor log to verify use of proctoring services and to begin 

testing.  
8. DS proctor will show student to proctor location, provide test and contact instructor 

with any questions that arise.  
9. When test is completed or time has ended, student will turn all papers into DS proctor 

and will sign out in proctor log to verify use of proctor services. 
10. DS proctor will place test in a sealed manila envelope with their initials and return to 

instructor’s office 
 
 
 
 
 
 
 
 
VI. Priority Registration 
 
Some students who are served by Disability Services require that they register for classes 
before the rest of the student body. Priority Registration eligibility is based on disability related 
criteria only. In order to receive priority registration, students must meet at least one of the 
following disability related criteria: 
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 Requires pre-arranged support services, such as pre-recorded audio, large print, Braille 
materials, readers or interpreters that are necessary for accommodation, 

 Imposes geographical constraints due to mobility speed and/or endurance, 

 Imposes physical or cognitive restrictions due to fatigue, medication side-effects, 
sustained concentration verified by the physician or medical reports, 

 Necessitates preferential seating, selection of professors with certain speech patterns or 
teaching styles due to communication/learning issues as verified by the Coordinator of 
Disability Services on a semester by semester basis, and/or 

 Requires extensive therapy or other medical treatment/ intervention, which impacts 
scheduling flexibility significantly (such as chemotherapy, renal dialysis, etc.).  

 
 
 
V. Interpreters 

 
Disability Services will provide sign language interpreters for qualified students with 
hearing impairments. Interpreters can be provided for both academic and non-academic 
courses and/or activities. It is the students’ responsibility to provide Disability Services with 
ample notice when an interpreter is needed. Students are also required to complete an 
Interpreter Request Form and return to 201-A Carroll Hall. Requests made with less than 48 
hours notice cannot be guaranteed. 

 
In some cases, paid note takers will be provided to students in addition to the interpreter in 
order to guarantee that the student has access to all information covered in the course (please 
read section below for more information about note takers.) Disability Services will work with 
the professor and/or department to find qualified note takers for the course. 

 
 
 
 
 
 
 
 
 
 

VI. Note Takers 
 
Volunteer Notetaker Program 
 
When a student has a disability that affects their ability to take notes adequately the 
accommodation of a note taker may be deemed reasonable and appropriate. When approved 
for this accommodation, it will be included on the students accommodation letters. It is the 
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student’s responsibility to discuss her need for note takers with her professor and ask his/her 
assistance in identifying a suitable match. Most of the time those who are identified to be 
suitable volunteer note takers are other students in the class who exhibit proficiency in class 
attendance and note taking. Once the student agrees the volunteer note taker and the student 
or the volunteer note taker and the professor agree to the terms for ensuring the student has 
access to these notes.  

Notetaker Stipend Program  

Disability Services coordinates a Notetaker Stipend Program that is designed as an 
accommodation for students with hearing and/or visual impairments. Students who are Visually 
Impaired or use interpreters often find it difficult to observe the interpreter while 
simultaneously taking notes;  hence, a notetaker is an additional accommodation that is 
typically utilized. The primary reason for this extra measure is to ensure that students with 
hearing impairments or those with visual impairments will have access to the information 
presented in class should the interpreter not show up (this could happen due to sudden illness, 
accident, etc) or should the student need to focus on their own technology to follow lecture. 
The Stipend Program is different from the accommodation of notetaker, which other students 
may require based on their disability. As is evident in the name, the Stipend program is a paid 
program, whereas the note taker accommodation is not. Note takers going through the stipend 
program must be approved through Disability Services and complete a required training session 
during which they will complete paperwork for Accounting.  

 
 

VII. Course Substitution Accommodation Policy 
 
Course substitutions may be determined as reasonable and appropriate for students with 
disabilities when other accommodations do not remove barriers within the course.  Course 
substitutions are determined on a case by case basis following the procedure below.  Students 
are encouraged to initiate the course substitution procedure as early as possible in their 
academic career because of the time required to complete the process.  The length of this 
process may include factors such as timing of academic course offerings, scheduling necessary 
meetings, as well as obtaining any documentation that may be required.  Please note: a 
separate and more specific policy has been created for students seeking a course substitution in 
foreign language. 
 

1. For a student to be eligible to seek a course substitution on the basis of disability, the 
student must be certified with Disability Services.  In order to become certified to use 
Disability Services and to qualify for accommodations, she must: 
 

a. complete a disability intake. An intake is a student’s initial appointment with a 
Disability Counselor during which the disability, limitations, and possible 
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accommodations are discussed.  
 

b. submit professional clinical documentation that meets the Documentation 
Guidelines.  In addition, this documentation must specifically address how the 
ǎǘǳŘŜƴǘΩǎ Řƛǎŀōƛƭƛǘȅ ƛƳǇŀŎǘǎ ƘŜǊ ŀōƛƭƛǘȅ ǘƻ ƭearn the content of the course and/or 
perform essential learning activities being considered for substitution.   
These Guidelines may be found online at the following webpage 
http://www.meredith.edu/students/counsel/disability/forms.htm. Also refer to 
Disability Services Certification Process and Academic Accommodation Process 
Flow Chart. 

 
c. Disability Services will initiate the process of determining if it is possible to 

reasonably accommodate the student in order to provide equal access to the 
learning environment.  Disability Services may consult with appropriate faculty 
members or department heads. Refer to Disability Services Certification Process 
and Academic Accommodation Process Flow Chart. 
 

2. Before determining that a course substitution is an option, the faculty member will 
determine whether an accommodation within a course is appropriate. There are 
generally two situations in which a student and faculty member may determine that 
reasonable accommodation may or may not be made within the context of a course. 
 

a. Once enrolled in a course, student is responsible for seeking accommodation to 
any assignments or course requirements within the course. As soon as possible 
during the course the student should present the faculty member with her 
accommodation letter and discuss the accommodations requested with the 
faculty member.  
 

i. If a professor determines that the accommodation is unreasonable, the 
faculty member will inform the student, department head and Disability 
Services. In courses related to general education requirements, the 
Director of General Education may also need to be informed. (Typically, 
an accommodation is considered to be unreasonable when providing it 
gives the student an advantage over other students or would alter the 
fundamental elements of the course.) 
 

ii. At this point, a course substitution may be considered. Disabilities 
Services and Department Head collaborate to determine if a reasonable 
substitution is possible. The School Dean will be informed. In situations 
related to CORE courses, the Associate Vice President for Academic 
Programs (AVPAP) will be informed. 

 

http://www.meredith.edu/students/counsel/disability/forms.htm
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b. Prior to being enrolled in a course, the student may recognize that 
accommodation within a required course will be needed. In this situation the 
student should meet with the Department Head to discuss if reasonable 
accommodation can be made. In courses related to general education 
requirements, the Director of General Education may also be required to be 
involved in the discussions.  

 
i. If a Department Head, or Department Head in consultation with the 

Director of General Education determines that the accommodation is 
unreasonable, the department head will inform the student and Disability 
Services. Typically, an accommodation is considered to be unreasonable 
when providing it gives the student an advantage over other students or 
would alter the fundamental elements of the course. 
 

ii. At this point, a course substitution may be considered. Disabilities 
Services and Department Head will collaborate to determine if a 
reasonable substitution is possible. The Dean of the School, and Associate 
Vice President for Academic Affairs (AVPAP), in cases related to CORE 
courses, will be informed. 

 
3. Disability Services will collaborate with the appropriate Department Head or with the 

Director of General Education (for CORE courses) to determine what is reasonable and 
appropriate based on the impact of the disability  They will collaborate to determine 
whether or not a substitution for the requirement is appropriate.  Together, a plan will 
be determined on an individual, case by case basis.   
 

a.  If a substitution is determined to meet the reasonable basis for an 
accommodation, the Department Head will contact the student and Disability 
Services to inform them of the status of the approval. If a course substitution is 
approved, the appropriate Department Head will submit the course substitution 
approval for major requirements to the Registrar’s office on behalf of the student. 
The Department Head in consultation with the Director of General Education will 
submit approved course substitutions related to general education, and the 
Director of General Education will submit approved course substitutions for CORE 
courses to the Registrar’s office on behalf of the student.  

 
4. If a course substitution is not considered reasonable, the student and Disability Services 

will be notified. The Dean of the School will also be informed. In cases related to the 
CORE curriculum the AVPAP will be informed. 
 

a. For courses required for a major, the Department Head, academic advisor and 
Disabilities Services will meet with the student to discuss the academic options 
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with the student since such decisions impact the ability to meet graduation 
requirements. 
 

b. For courses required for general education, the Department Head, Director of 
General Education, academic advisor and Disabilities Services will meet with the 
student to discuss the academic options with the student since such decisions 
impact the ability to meet graduation requirements. 

 
c. For CORE courses, the Director of General Education, academic advisor, and 

disabilities Services will meet with the student to discuss the academic options 
with the student since such decisions impact the ability to meet graduation 
requirements. 

 
After completing the procedure above, the student retains the right to appeal the decisions 
made regarding her request for a course substitution.  Appeals should be made in writing and 
should be directed to the Dean of the School who oversees the department in which the 
substitution is being sought.  For CORE curriculum, the appeal should be directed to the 
Associate Vice President for Academic Programs (AVPAP). If further appeal is necessary, the 
student makes that appeal to the Vice President for Academic Programs whose decision is final. 
At the request of the student, Disability Services or the Dean of Students may serve as an 
advocate throughout this process. 
 
 
 
VIII. Residence Hall Accommodations 
 
Students requesting residence housing accommodations must be certified with Disability 
Services. Meredith College provides support services and reasonable accommodations to 
students with medical and/or psychological disabilities pursuant to the Americans with 
Disabilities Act of 1990 (ADA) and Section 504 of the Rehabilitation Act of 1973. In order to 
ensure the provision of reasonable and appropriate accommodations and services for students 
with disabilities, students requesting housing accommodations must complete the following 
steps: 
 

1. Meet with a Disability Counselor. Call 919-760-8427 to schedule an appointment. 
(During your meeting you will complete an intake interview which will take about 
an hour.  

 
2. Submit documentation of your disability directly to Disability Services (located in 201A 

Carroll Hall). While it is not required, you may prefer to submit documentation prior to 
your appointment so that the Disability Counselor will have time review it before your 
intake. This documentation should be on letterhead and include the following 
information:  
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1. Specification of diagnosis;  
2. Date of diagnosis;  
3. Identification of the instruments and procedures used to make the diagnosis;  
4. Accounting of the “major life activities” impacted by the student’s impairment 

and level of severity;  
5. Description of the student’s functional limitations in a college residential setting 

(i.e. how does the impairment significantly limit a major life activity in a 
residential setting); and  

6. Recommendations regarding effective accommodations to equalize the 
student’s educational opportunities at the post-secondary level.  

7. Signature of qualified evaluator who is trained to make the diagnosis and 
recommendations  

 
Both of the previous steps must be completed by March 1st if you are a returning student and 
by June 20th if you are a new student. This is to allow time for your request to be reviewed by 
a committee who will make a recommendation that is reasonable and appropriate based upon 
the intake interview and documentation. The information you provide may be shared with 
appropriate staff, including but not limited to Residence Life and Facility Services at Meredith 
College, to the extent required to evaluate the request and make a recommendation. It is 
important to note that not all requests are determined appropriate or reasonable 
accommodations under ADA and Section 504. Requests submitted after this date will be 
reviewed but may not be able to be granted. 
 
 
 
IX. Grievance Procedure 
 
Students are strongly encouraged to pursue every means possible to resolve a grievance 
informally before filing a formal request with the Disabilities Panel. 
 
The Americans with Disabilities Act of 1990 (ADA) protects individuals with disabilities against 
discrimination in such areas as employment, housing, public accommodations, education, 
transportation, communication, health services, and access to public services. 
 
The ADA provides a clear and comprehensive national mandate for the elimination of 
discrimination against individuals with disabilities, to bring persons with disabilities into the 
economic and social mainstream, and to provide enforceable standards to addressing 
discrimination against individuals with disabilities.  
 
Please note that the burden of proof rests with the student filing the grievance to prove that 
she has been subject to unfair treatment and/or injustice, which has adversely affected the 
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student’s status, rights, or privileges at the College. All grievances must be filed within ninety 
(90) days of the alleged injustice. 
 
Students are responsible for following the grievance procedure below if they are unable to 
resolve the situation informally. 
 

I. Students are responsible for contacting a Disability Counselor in the Counseling 
Center / Disability Services if reasonable accommodations are not implemented in 
an effective or timely way. The Counselor(s) will work with college personnel and 
students with disabilities to resolve disagreements regarding recommended 
accommodations.  

 
II. If the issue cannot be resolved or the student is not satisfied with the outcome, the 

student can submit a formal written grievance to the Dean of Students following the 
current guidelines. These guidelines are published at the end of this document and 
on the Counseling Center / Disability Services web site 
www.meredith.edu/students/counsel/disability/policies.htm. Alternative formats of 
these procedures are available upon request in the Counseling Center / Disability 
Services.  

 
III. The Dean of Students will work with the student to select members of the Disability 

Service Panel to serve on the Disability Grievance Subcommittee that would hear the 
grievance. The Disability Grievance Subcommittee and the Dean of Students will 
select a member to serve as the Chair of the Subcommittee. 

 
IV. After the Disability Grievance Subcommittee has reviewed the formal written 

grievance, the student will be asked to meet in order to present their case, answer 
questions, etc. The student may elect to have the Dean of Students present as a 
neutral party. The subcommittee will then conduct any follow up and/or research 
that is necessary in making a decision about the case. Subsequently, the 
subcommittee will make a recommendation to the Dean of Students who will then 
communicate the outcome to the student.  

 
V. If the grievance is not resolved, the student will have an opportunity to appeal the 

subcommittee’s decision through the appropriate Vice President. The Dean of 
students will assist the student in determining the appropriate Vice President based 
on the grievance issue.  

 
Grievance Format: 

On separate sheets of paper, please provide information relating to the areas noted below. The 
student should include all information she wishes to have considered by the Panel, including 
written witness statements, academic papers, projects outlines, etc. It is also useful to provide 



 
20 

 

a copy of the course syllabus where appropriate. Incomplete grievances will either be sent back 
to the student with a request for more information, or denied without further review. 

The grievance should be formatted as follows: 

 Date of act or decision you are challenging. 

 Briefly describe the alleged act or decision. 

 Explain the basis for your challenge. These are limited to:  

 Academic grievances - give the course/department/college regulation or policy, 
which you feel, has been violated by the act or decision. Be sure to include a 
copy of the course syllabus and an explanation of the course requirements, 
grading criteria, etc…as appropriate. 

 Non-academic grievances - give the college regulation or policy, individual right, 
etc…which you believe has been violated.  

 For both academic and non-academic grievances, clearly and concisely state why 
you believe the act or decision being challenged is contrary to the policy, 
regulation, or right you have cited. 

 Provide the chronology in narrative form of all pertinent events leading up to the act or 
decision being challenged. Include names and dates wherever relevant. 

 Attempted Informal Resolution of Grievance:  

 Describe your discussion(s) regarding the complaint with the person/office 
against whom the grievance is being filed. Include date(s) of discussion(s).  

 Describe your discussion(s) regarding the complaint with the 
chairperson/supervisor. Include date(s) of discussion(s).  

 Describe any other informal attempts to resolve the conflict.  

 State explicitly what outcome/action/remedy you are seeking via this grievance petition  

 Provide any additional information that you believe is relevant to your grievance. 
Written statements from witnesses may be included. Names, addresses, and telephone 
numbers of those people who have explicitly agreed to speak to the Disabilities Panel on 
your behalf should also be included. 

 Include all documents and information you wish to have considered.  
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Section 3: Additional Resources for Faculty & Staff 
 

I. Disability Types  & Common Accommodations 
II. Accommodations vs. Universal Design 
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III. General Suggestions for Working with Students with Disabilities 
IV. Inclusiveness when Planning Campus Events 
V. General Tips for Advising Students with Disabilities 
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I. Disability Types 
(adapted from http://www.washington.edu/doit/Faculty/Strategies/Disability/) 

http://www.washington.edu/doit/Faculty/Strategies/Disability/
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In a recent U.S. study1, 428,280 postsecondary undergraduate students identified themselves 
as having disabilities, representing 6% of the student body. The types of disabilities reported by 
these students were:  

Learning disabilities 45.7% 

Mobility or orthopedic impairments 13.9% 

Health impairments 11.6% 

Mental illness or emotional disturbance 7.8% 

Hearing impairments 5.6% 

Blindness and visual impairments 4.4% 

Speech or language impairments 0.9% 

Other impairments 9.1% 

In the 2007-2008 year at Meredith College, 296 students identified themselves and were served 
by Disability Services, represented 13.4% of the Meredith College student body. The types of 
disabilities documented by these students were: 

Attention Deficit/Hyperactivity Disorder 37.2% 
Learning Disabilities    32.4% 
Physical Impairments     25% 
Psychiatric/Mental Illness   24.3% 
Hearing Impairments    0.3% 
Visual Impairments    2% 
 
*Please note that 102 students, or approximately 35%, documented multiple diagnoses.  

A disability may or may not affect the participation of a student in your class. In postsecondary 
settings, students are the best source of information regarding their special needs. They are 
responsible for disclosing their disabilities and requesting accommodations. To create a 
welcome environment, include a statement on your class syllabus inviting students who require 
accommodations to meet with you. For example, "If you have a documented disability and wish 
to discuss academic accommodations, please contact me as soon as possible."  

Flexibility and effective communication between student and instructor are key in approaching 
accommodations. Although students with similar disabilities may require different 
accommodations, it is useful for faculty to be aware of typical strategies for working with 
students who have various types of impairments. With this basic knowledge you will be better 

                                                
1 An Institutional Perspective on Students with Disabilities in Postsecondary Education, National 
Center for Educational Statistics, Postsecondary Education Quick Information System, August 
1999 
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prepared to ask students to clarify their needs and to discuss accommodation requests. 
Examples are listed below, followed by links to more detailed information.  

 

Learning Disabilities 
Learning Disabilities are documented disabilities that may affect reading, processing 
information, remembering, calculating, and spatial abilities. Typically, students with specific 
learning disabilities have average to above average intelligence but may have difficulties 
acquiring and demonstrating knowledge and understanding. This results in a lack of 
achievement for age and ability level, and a severe discrepancy between achievement and 
intellectual abilities.  

The effects of a learning disability are manifested differently for each individual and can range 
from mild to severe. Learning disabilities may also be present with other disabilities such as 
mobility or sensory impairments. Often people with Attention Deficit Disorder also have 
learning disabilities. Specific types of learning disabilities include: Dysgraphia, Dyscalculia, 
Dyslexia, Dyspraxia, and Non-verbal learning disabilities. 

Examples of accommodations for students who have specific learning disabilities include: 

 Notetakers.  
 Audiotaped or videotaped class sessions.  
 Extended exam time and a quiet testing location.  
 Visual, aural, and tactile demonstrations incorporated into instruction.  
 Concise course and lecture outlines.  
 Audio books 
 Providing projects or detailed instructions on audiotapes or print copies.  
 Reinforcing directions verbally.  
 Breaking large amounts of information or instructions into smaller segments.  
 Screen reading software or speech synthesizer 
 Use of scratch paper 
 calculators 

Mobility Impairments 
There are many types of orthopedic or neuromuscular impairments that can impact mobility. 
These include but are not limited to amputation, paralysis, Cerebral Palsy, Stroke, Multiple 
Sclerosis, Muscular Dystrophy, Arthritis, and spinal cord injury. Mobility impairments range 
from lower body impairments, which may require use of canes, walkers, or wheelchairs, to 
upper body impairments which may include limited or no use of the upper extremities and 
hands. It is impossible to generalize about the functional abilities of students with mobility 
impairments due to the wide variety of types disabilities and specific diagnoses.  
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Mobility impairments can be permanent or temporary. A broken bone or surgical procedure 
can temporarily impact a student's ability to walk independently and travel between classroom 
buildings in a timely manner. Likewise, some students may be ambulatory with a walker for 
short distances within a classroom, but may need a wheelchair or scooter for longer distances.  

Mobility impairments can impact students in several ways. Some students may take longer to 
get from one class to another, enter buildings, or maneuver in small spaces. In some cases 
physical barriers may inhibit entry into a building or classroom. Accessible transportation is also 
required for students to get to fieldwork sites.  

A mobility impairment may impact, to varying degrees, a student's ability to manipulate 
objects, turn pages, write with a pen or pencil, type at a keyboard, and/or retrieve research 
materials. Medical conditions such as Arthritis or repetitive stress injuries can impact fine motor 
abilities and decrease endurance for longer assignments. A student's physical abilities may also 
vary from day to day.  

Typical accommodations for a student with a mobility may include: 

 Note taker, lab assistant, group lab assignments.  
 Extended time 
 Classrooms, labs, and field trips in accessible locations.  
 Adjustable tables, lab equipment located within reach.  
 Class assignments made available in electronic format.  
 Computer equipped with special input device (e.g., speech input, Morse code, 

alternative keyboard).  

Health Impairments 
There are a range of medical diagnoses and subsequent health problems that can have a 
temporary or chronic impact on a student's academic performance. Common diagnoses include 
arthritis, cancer, Multiple Sclerosis, Asthma, AIDS, and heart disease. Unless the condition is 
neurological in nature, health impairments are not likely to directly affect learning. However, 
the secondary effects of illness and the side effects of medications can have a significant impact 
on memory, attention, strength, endurance, and energy levels.  

Health impairments can result in a range of academic challenges for a student. Problems may 
include missing class for unpredictable and prolonged time periods and difficulties attending 
classes full-time or on a daily basis. Health problems may also interfere with the physical skills 
needed to complete laboratory, computer, or writing assignments. Individuals with arthritis, for 
example, may have difficulty writing due to pain or joint deformities, making it a challenge for 
them to meet the writing requirements for some classes. Students with Multiple Sclerosis may 
not be able to manipulate small laboratory equipment or complete tasks that require precise 
measuring, graphing, or drawing. Prolonged sitting may pose challenges for an individual with 
chronic pain or back problems. Illness or injury may result in limitations in mobility which 
require the need to use a wheelchair or scooter for mobility. Some students must avoid specific 
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activities that trigger their conditions. For example, a student with asthma may need to avoid 
specific inhalants in a lab 

Common accommodations for students with health impairments may include: 

 Notetakers and notetaking services.  
 Audio or video taped class sessions.  
 Flexible attendance requirements.  
 Extended exam time or alternative testing arrangements.  
 Assignments available in electronic format.  
 The use of electronic mail for instructor-student meetings and discussion groups for 

class discussions.  
 Web page or electronic mail distribution of course materials and lecture notes.  
 An environment which minimizes fatigue and injury.  
 Speech recognition computer input devices, ergonomic keyboards, one-handed 

keyboards, expanded keyboards, or miniature keyboards. 

Mental Illness 
Psychiatric or mental health impairments are broad and range from mild depression to chronic 
disorders such as schizophrenia or bipolar disorder. Negative stereotypes and the fact that 
these disabilities are typically "invisible" further complicate making accommodations for 
students with these disorders.  

Students with mental health or psychiatric impairments can be affected in many ways. They 
may be more susceptible to the common stressors of school involving academic demands as 
well as interpersonal relationships. Students may have particular problems receiving, 
processing and recalling information during times of stress.  

Side effects from medication may also impact attention, memory, alertness, and activity level. 
The episodic and unpredictable onset and recurrence of illness can also interrupt the 
educational process.  

Individuals with psychiatric impairments may be treated with a combination of medication, 
counseling, and behavioral therapy. A student with a psychiatric impairment may need to build 
time into his schedule for therapy and/or support services.  

Accommodations for students who have mental health impairments include:  

 Notetakers 
 Early notification of projects, exams, and assignments to reduce stress.  
 Flexible attendance requirements.  
 An encouraging, validating, academic environment.  
 Alternative testing arrangements in a quiet room.  
 Assignments available in electronic format.  
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 Web page or electronic mail distribution of course materials and lecture notes.  

Hearing Impairments 
Functional hearing loss ranges from mild to profound. Often, people who have very little or no 
functional hearing refer to themselves as "deaf." Those with milder hearing loss may label 
themselves as "hard of hearing." When these two groups are combined, they are often referred 
to as individuals with "hearing impairments", or "hearing loss", or are "hearing impaired". 
When referring to the Deaf culture, "Deaf" is capitalized. Accommodations for students who 
are deaf or hard of hearing can be classified as "visual" and "aural." Visual accommodations rely 
on a person's sight; aural accommodations rely on a person's hearing abilities. Examples of 
visual accommodations include sign language interpreters, lip reading, and captioning. 
Examples of aural accommodations include amplification devices such as FM systems. 

Often accommodations for students with hearing impairments include: 

 Interpreter, real-time captioning, FM system, notetaker.  
 Open or closed-captioned films, use of visual aids.  
 Written assignments, lab instructions, demonstration summaries.  
 Visual warning system for lab emergencies  
 Use of electronic mail for class and private discussions  

Visual Impairments 
The category of visual impairments encompasses both those who are considered blind and 
those considered to have low vision. Students who have no sight, and are considered blind, 
cannot access standard printed materials. Students who have had no vision since birth may also 
have difficulty understanding verbal descriptions of visual materials and abstract concepts. 
Individuals who are "legally blind" may have some functional vision, making accommodations 
for students with low vision appropriate. Low vision refers to students who have some usable 
vision, but cannot read standard-size text, have field deficits (for example, cannot see 
peripherally or centrally but can see well in other ranges), or other visual impairments. 

Common accommodations for students who are considered blind may include: 

 Audiotaped, Brailled or electronic-formatted lecture notes, handouts, and texts.  
 Verbal descriptions of visual aids.  
 Raised-line drawings and tactile models of graphic materials.  
 Braille lab signs and equipment labels, auditory lab warning signals.  
 Adaptive lab equipment (e.g., talking thermometers and calculators, light probes, and 

tactile timers).  
 Computer with optical character reader, speech output, Braille screen display and 

printer output  

Common accommodations for students who are considered to have low vision include: 

http://www.washington.edu/doit/Faculty/Strategies/Disability/Vision/
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 Seating near front of class.  
 Large print handouts, lab signs, and equipment labels.  
 TV monitor connected to microscope to enlarge images.  
 Class assignments made available in electronic format.  
 Computer equipped to enlarge screen characters and images.  

 
 
II. Accommodations or Universal Design? 
             (adapted from Sheryl Burgstahler, Ph.D.) 
 
Students in academic classes come from a wide variety of ethnic and racial backgrounds. For 
some, English is not their first language. In most classes, there are students with many types of 
learning styles, including those who are primarily visual or auditory learners. In addition, 
increasing numbers of students with disabilities are pursuing postsecondary education. Their 
disabilities include:  

 blindness,  
 low vision,  
 hearing impairments,  
 mobility impairments,  
 learning disabilities,  
 health impairments, and  
 psychiatric health impairments.  

Students want to learn and their instructors share this goal. How can instructors select their 
curriculum and instructional strategies to maximize the learning of all students? The field of 
universal design can provide a starting point for developing an appropriate teaching model. This 
body of knowledge can guide instructors in creating courses where lectures, discussions, visual 
aids, videos, printed materials, Web resources and field work are accessible to all students.  

Accommodations 
Section 504 of the Rehabilitation Act of 1973 and the Americans with Disabilities Act of 1990 
prohibit discrimination against individuals with disabilities and mandate the provision of 
reasonable accommodations to ensure access to programs and services. Reasonable 
accommodations may include, but are not limited to, redesigning equipment, assigning aides, 
providing written communication in alternative formats, modifying tests, redesigning services 
to accessible locations, altering existing facilities, and building new facilities. Reasonable 
accommodations do not include personal devices, such as hearing aids, wheelchairs, and 
glasses.  
 
Students with disabilities who desire accommodations must register with the disability student 
services office and provide proper documentation of their disabilities. This office determines 
what accommodations, if any, are reasonable for the student. Ultimately, a student with a 

http://staff.washington.edu/sherylb/
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disability requires alternative arrangements only when faced with a task that requires skill that 
her disability precludes.  

Universal Design 
Designing any product or environment involves the consideration of many factors including 
aesthetics, engineering options, environmental issues, safety concerns, and cost. Often the 
design is created for the "average" user. In contrast universal design, according to the Center 
for Universal Design, "is the design of products and environments to be usable by all people, to 
the greatest extent possible, without the need for adaptation or specialized design." Universal 
design is an approach to the designed products and environments, including instruction, that 
takes into consideration the the variety of abilities, disabilities, racial/ethnic backgrounds, 
reading abilities, ages, and other characteristics of the student body.  

Rather than focus on adapting things for an individual at a later time, an accessible universally 
designed learning environments are created to be accessible to everyone from the beginning. 
When designers apply universal design principles, their products and services meet the needs 
of potential users with a wide variety of characteristics. Disability is just one of many 
characteristics that an individual might possess. For example, one person could be five feet four 
inches tall, female, forty years old, a poor reader, and deaf. All of these characteristics, 
including her deafness, should be considered when developing a product or service, including 
instruction, she might use.  

Making a product or service accessible to people with disabilities often benefits others. For 
example, sidewalk curb cuts, designed to make sidewalks and streets accessible to those using 
wheelchairs, are today more often used by kids on skateboards, parents with baby strollers, 
and delivery staff with rolling carts. When television displays in airports and restaurants were 
captioned, they would benefit people who cannot hear the audio because of a noisy 
environment as well as those who are deaf.  

Universal Design of Instruction  
At the Center for Universal Design at North Carolina State University a group of architects, 
product designers, engineers, and environmental design researchers established seven 
principles of universal design to provide guidance in the design of environments and products. 
Following are the principles of universal design along with an example in academic programs 
for each.  

1. Equitable Use. The design is useful and marketable to people with diverse abilities. For 
example, a website that is designed so that it is accessible to everyone, including 
students who are blind and using text-to-speech software, employs this principle.  

2. Flexibility in Use. The design accommodates a wide range of individual preferences and 
abilities. An example is a museum that allows a visitor to choose to read or listen to the 
description of the contents of a display case.  

3. Simple and Intuitive. Use of the design is easy to understand, regardless of the user's 
experience, knowledge, language skills, or current concentration level. Science lab 

http://www.design.ncsu.edu/cud/about_ud/about_ud.htm
http://www.design.ncsu.edu/cud/about_ud/udprinciples.htm
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equipment with control buttons that are clear and intuitive is a good example of an 
application of this principle.  

4. Perceptible Information. The design communicates necessary information effectively to 
the user, regardless of ambient conditions or the user's sensory abilities. An example of 
this principle being employed is when multimedia projected in a noisy academic 
conference exhibit includes captioning.  

5. Tolerance for Error. The design minimizes hazards and the adverse consequences of 
accidental or unintended actions. An example of a product applying this principle is 
educational software that provides guidance when the student makes an inappropriate 
selection.  

6. Low Physical Effort. The design can be used efficiently and comfortably, and with a 
minimum of fatigue. Doors that are easy to open by people with a wide variety of 
physical characteristics demonstrate the application of this principle.  

7. Size and Space for Approach and Use. Appropriate size and space is provided for 
approach, reach, manipulation, and use regardless of the user's body size, posture, or 
mobility. A science lab work area designed for use by students with a wide variety of 
physical characteristics and abilities is an example of employing this principle.  

Universal design principles can be applied to any product or environment. Following is a 
definition of universal design in education developed by the Council for Exceptional Children.  

In terms of learning, universal design means the design of instructional materials and activities 
that makes the learning goals achievable by individuals with wide differences in their abilities to 
see, hear, speak, move, read, write, understand English, attend, organize, engage, and 
remember. Universal design for learning is achieved by means of flexible curricular materials 
and activities that provide alternatives for students with differing abilities. These alternatives 
are built into the instructional design and operating systems of educational materials-they are 
not added on after-the-fact. (Research Connections, Number 5, Fall 1999, p. 2) 

When designing classroom instruction or a distance learning class, strive to create a learning 
environment that allows all students, including a person who happens to have a characteristic 
that is termed "disability," to access the content of the course and fully participate in class 
activities. Universal design principles can apply to lectures, classroom discussions, group work, 
handouts, Web-based instruction, fieldwork, and other academic activities.  

Below are examples of instructional methods that employ principles of universal design. 
Applying these strategies can make your course content accessible to people with a wide range 
of abilities and disabilities, ethnic backgrounds, language skills, and learning styles.  

1. Class Climate. Adopt practices that reflect high values with respect to both diversity and 
inclusiveness. Example: Put a statement on your syllabus inviting students to meet with 
you to discuss disability-related accommodations and other special learning needs.  

2. Physical Access, Usability, and Safety. Assure that activities, materials, and equipment 
are physically accessible to and usable by all students and that all potential student 
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characteristics are addressed in safety considerations. Examples: Develop safety 
procedures for all students, including those who are blind, deaf, or wheelchair users; 
label safety equipment simply, in large print, and in a location viewable from a variety of 
angles; repeat printed directions orally.  

3. Delivery Methods. Use multiple accessible instructional methods. Example: Use multiple 
modes to deliver content and motivate and engage students-consider lectures, 
collaborative learning options, hands-on activities, Internet-based communications, 
educational software, field work, etc.  

4. Information Resources. Assure that course materials, notes, and other information 
resources are flexible and accessible to all students. Example: Choose printed materials 
and prepare a syllabus early to allow students the option of beginning to read materials 
and work on assignments before the class begins and to allow adequate time to arrange 
for alternate formats, such as books on tape.  

5. Interaction. Encourage effective interactions between students and between students 
and the instructor and assure that communication methods are accessible to all 
participants. Example: Assign group work for which learners must support each other 
and that places a high value on different skills and roles.  

6. Feedback. Provide specific feedback on a regular basis. Example: Allow students to turn 
in parts of large projects for feedback before the final project is due.  

7. Assessment. Regularly assess student progress using multiple, accessible methods and 
tools and adjust instruction accordingly. Example: Assess group/cooperative 
performance as well as individual achievement.  

8. Accommodation. Plan for accommodations for students for whom the instructional 
design does not meet their needs. Example: Know how to get materials in alternate 
formats, reschedule classroom locations, and arrange for other accommodations for 
students with disabilities.  

Employing universal design principles in instruction does not eliminate the need for specific 
accommodations for students with disabilities. There will always be the need for some specific 
accommodations, such as sign language interpreters for students who are deaf. However, 
applying universal design concepts in course planning will assure full access to the content for 
most students and minimize the need for specific accommodations. For example, designing 
Web resources in accessible format as they are developed means that no re-development is 
necessary if a blind student enrolls in the class; planning ahead can be less time-consuming in 
the long run. Letting all students have access to your class notes and assignments on an 
accessible Web site can eliminate the need for providing materials in alternative formats.  

 
 
 
 

III. General Tips & Suggestions for Working with Students with Disabilities 
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 Learn about different learning styles: visual, auditory, kinesthetic and multi-
sensory approaches to learning. 

 The students are the experts; do not hesitate to ask them directly about 
strategies and approaches that work best for them. 

 Remember, that students do not have to tell you the nature of their disability. 
However, in order to be eligible to use accommodations in the classroom, 
residence halls, etc. they must provide you with official notification from 
Disability Services. 

 The College is required by law to provide reasonable and appropriate 
accommodations. 

 Faculty and Staff do not have the responsibility nor the authority to determine if 
someone has a disability 

 Students with disabilities vary in their academic success, just like other students. 
Accommodations are put in place to guarantee access, not success. Just because 
a student makes good grades does not mean that they do not require 
accommodations. 

 Students with disabilities must meet the same academic standards as other 
students 

 Practice the Principles of Universal Design. 
 Using technology can often help in removing barriers for students with 

disabilities. 
 Treat each student as an individual 
 Face the student(s) when speaking to them 
 Be careful about inadvertently singling out a student with a disability 
 Students have the right to confidentiality  

 
 
 

IV. Inclusiveness for Campus Events 
This document is a work in progress to help us all plan events that are inclusive. Use this 
check list as a guide. Add your own questions and reminders to help you as you plan events. 

 
Planning 
__ Are people with disabilities, racial/ethnic minorities, gender, age, and various cultural 
and religious groups included as a part of planning this event? 
__ Does this event overlap or conflict with another major campus event, academic events, 
and/or significant religious holidays (i.e. Rosh HaShanah, Eid al Fatr)? 
__ Have you advertised this event to a diverse audience (including both internal and 
external audiences, if applicable)? 
__ Have you included a statement in your advertisement(s) that informs the audience about 
how to request accommodations? 
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__ Is the information included on your advertisement and/or website (including pictures) 
include people with diverse characteristics with respect to race, gender, age, religion, and 
disability? 
__ Have you considered including a statement about your commitment to universal access 
and procedures for requesting disability-related accommodations? For example, “Our goal 
is to make all services and materials accessible. Please contact _______ to request 
accommodations that will make activities and information resources accessible to you.” 
 
Facility & Environment 
__ Is the location and environment for this event inclusive of people with disabilities, 
racial/ethnic minorities, genders, age, and various cultural and religious groups? 
__ Are all areas of the facility considered accessible for people with physical disabilities-- 
including parking, pathways, entrances to the building, restrooms, and the room itself? 
Note grassy or unpaved courtyards are not accessible. 
__ If food is being served at this event, are there options for those with dietary 
considerations; i.e. vegetarian. If the event is scheduled during a time of religious fasting, 
consideration may need to be made regarding not serving food. 
__ Is the lighting adjustable in this location? 
__ Is the sound adequate for the purposes and attendance at this event? 
 
Information & Programming 
__ Is all information presented at this event inclusive to diverse groups with respect to race, 
religion, gender, culture, age, and disability?  
__ Is all printed information presented at the event available (immediately & timely) in 
alternate formats such as large print, Braille, and electronic text? 
__ Will the information presented at this event be done so using both visual and auditory 
communication styles?  
__ Is there an anticipated need for interpreters or transliterators (i.e. ASL, foreign 
language). If so, have arrangements been made? 
 
Technology 
__ Is all technology inclusive to diverse groups with respect to race, gender, culture, 
religion, age, and disability? 
__ Is there a need for disability related assistive technology to be used for this event (i.e. 
enlarged print, screen readers, FM systems)? 
 
Use your campus resources. 
Commuter Life and Diversity Programs 760-8633 
Dean of Students 760-8521 
Disability Services 760-8427 
Office of the Chaplain 760-8346 
Office of International Programs 760-2307 
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V. General Tips for Advising Students with Disabilities 
 Gain a thorough understanding of the student’s goals as well has her disability 
 Understand how the student’s disability may affect them, particularly how it affects 
academics 

 If the student takes medications, understand how these medications (and their side 
effects) could influence the student 

 Become familiar with the policies and procedures within Disability Services as well as 
others such as Financial Aid, course substitutions, leave of absences, etc 

 Understand how the disability may affect the student with regards to scheduling, course 
load, etc. 

 Know the resources available to you and to the student; refer student, when needed 
 know the campus layout—understand where to go for what 
 try to know a little bit about various professors teaching styles and what would work 
best for your advisee 

 understand the warning signs of a distressed student 
 
 

    
I. Frequently Asked Questions (FAQ’s): 

 
Why do I have to provide academic accommodations? 
Federal law requires reasonable accommodations. Since the passage of the Rehabilitation 
Act of 1973 and the Americans with Disabilities Act (ADA), individuals with disabilities are 
attending colleges and universities in increasing numbers. The Rehabilitation Act states 
that "No otherwise qualified handicapped individual...shall, solely by means of handicap 
be excluded from the participation in, be denied the benefits of, or be subjected to 
discrimination under any program or activity receiving federal financial assistance." With 
the passage of the ADA, this mandate was expanded to any public or private institution. 
Subpart E of the Rehabilitation Act requires an institution to be prepared to make 
reasonable academic accommodations to allow students with disabilities full access to the 
same programs and activities available to students without disabilities. 

What if I cannot implement a requested accommodation? 
If you have a question, or think you will have difficulty providing any accommodation 
requested, the first step is to contact Disability Services. A disability counselor will clarify 
any information, as well as assist you with the resources you need to provide the 
accommodation(s). In many cases, clarification will involve working with the student and 
Disability Services to adjust the recommendations for your particular academic situation. 

What if a student with a disability is disruptive in class? 
A student with a disability should be treated as you would any student who is interrupting 
class. If the disruptive behavior of a disabled student becomes sufficiently severe, 
Disability Services should be notified as soon as possible. 
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What do I do if a student approaches me in class requesting accommodations and I have 
not received notification of her disability from Disability Services? 
The first question to ask the student is if she is working with Disability Services. If she is, 
suggest that the student inform Disability Services that the instructor has not received 
notice of the student’s disabilities. The student is responsible for providing 
documentation of her disability in order to receive accommodation(s). If a student is 
asking for accommodation(s) and is not working with Disability Services, suggest she call 
and arrange for an appointment. 

Why is extended time on test recommended so often? 
Students attending the college may have a variety of disabilities. Extended test time is the 
accommodation most common for students with disabilities because many disabilities 
affect processing time. For example, a student with a learning disability cannot process 
information in the same manner as a typical student. Therefore, she needs additional time 
to rephrase the questions in a way she can understand and answer. A student with a 
disability affecting motor control of her extremities may need additional time to write the 
answers. Examinations need to be modified to allow students with disabilities to 
demonstrate their abilities, not the limitations of their disabilities. 

What if I suspect a student in my class has a disability and would benefit from 
ŀŎŎƻƳƳƻŘŀǘƛƻƴǎΤ ƘƻǿŜǾŜǊΣ L ŘƻƴΩǘ ǘƘƛƴƪ ǎƘŜ ƛǎ ǿƻǊƪƛƴƎ with Disability Services? 
Many referrals to Disability Services are from faculty who have noticed a student having 
difficulty in class. If you see a student struggling and suspect a disability, you are 
encouraged to contact Disability Services. The faculty/staff member and a disability 
counselor will develop an appropriate strategy for approaching the student after class or 
during office hours about the difficulty the student appears to be having. 

!ǎ ŀ ŦŀŎǳƭǘȅ ƳŜƳōŜǊΣ Ŏŀƴ L ƪƴƻǿ ŀ ǎǘǳŘŜƴǘΩǎ ŘƛǎŀōƛƭƛǘȅΚ 
Disability Services cannot release information unless the individual with the disability 
signs a release of confidentiality. 

I have a student who has been out sick for the past week and wants to have extra time 
to turn in her assignment(s) and make up a quiz. Am I required to provide the extra 
time? 
Our primary goal for students is learning, and with that in mind, you may work with 
Disability Services to determine an appropriate plan to address the student’s individual 
needs. Disability Services serves the student once appropriate medical documentation has 
been received, and the student requests our help. Temporary disabilities are not covered 
under Section 504 or the Americans with Disabilities Act; however, the college encourages 
professors to work with students with temporary disabilities. 


